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Bachelor of Education (Elementary) & 
Bachelor of Education (Secondary) STEM
Unit Plan Template
	Unit Title:
	Intro to Seasonal Rounds 
Fall focus
	Number of Lessons:
	8
	[bookmark: _heading=h.h6uii4mgdbcj]Time 
[bookmark: _heading=h.eh8hkb1onazx](in weeks):
	2

	Name:
	Katy Allen 
	Subject(s):
	Social Studies/ Science
	Grade(s):
	1



Rationale
	Learning about and appreciating Indigenous knowledge, in a safe learning environment, is a vital  move towards reconciliation. Not only will non-Indigenous students have opportunities to learn, understand, and partake in the culture, but Indigenous students will be able to see themselves in this unit, creating a caring, positive, and inclusive classroom community. This is a holistic unit, with land based learning, hands on activities, and the arts integrated.



Overview
	In lesson 1, students will have an introduction to Indigenous culture to get ready for lesson two on indigenous knowledge and connections to the land by reading Be a Good Ancestor by Leona and Gabrielle Prince. Students will have opportunities to make connections and show understanding. We will then have an introduction to seasonal rounds of the Secwépemc people. We will start off  by walking on the land to observe seasonal changes. The Secwepemc seasonal rounds calendar will be introduced along with some Secwépemc language We will continue by diving deeper into the seasonal rounds chart with fall. We hope to have a Secwépemc Elder join us in the classroom to speak about local fall preparation and we will try some preparation of our own by drying salmon, with an age-appropriate twist. We will finish this lesson with a sharing circle about how to help and sharing build community. 



CORE COMPETENCIES 
	Communication
	Thinking
	Personal & Social

	Communicating
Focusing on intent and purpose: Students communicate with intention and purpose. They understand that communication can influence, entertain, teach, inspire, and help us make sense of the world and our experiences. They recognize the role the audience plays in constructing meaning, and they make strategic choices to help convey their messages and create their intended impact. They draw from a range of forms, media, and techniques, monitoring and adjusting their approaches and assessing their effects.

Collaborating 
Determining common purposes: Students develop shared understandings of information, issues, situations, and problems in pursuit of common purposes and goals. They honour various group processes and proactively support movement forward, including refocusing on intended goals as needed. They revise plans according to mutual deliberations and strive for consensus. As co-members of a group, students see one another as valuable resources, commit to impact and collective success, assess group results and processes, and share in the recognition of achievements.
	Critical Thinking and Reflective Thinking 
Reflecting and assessing: Students apply critical, metacognitive, and reflective thinking in given situations, and relate this thinking to other experiences, using this process to identify ways to improve or adapt their approach to learning. They reflect on and assess their experiences, thinking, learning processes, work, and progress in relation to their purposes. Students give, receive, and act on feedback and set goals individually and collaboratively. They determine the extent to which they have met their goals and can set new ones.

Creative Thinking 
Evaluating and Reflecting: Students reflect on their creative ideas in order to decide which ones to develop. They consider whether their idea would ultimately support the well-being of self, community, and the land. They do this with a sense of place and taking into consideration unintended consequences for other living things and our planet. If they decide to develop an idea, they work individually and/or collaboratively to refine it and work to realize it. This may require accessing the knowledge of those who have gone before, building the necessary skills, sustaining perseverance, using failure productively over time, and reflecting on process and results. It may also require the generation of additional creative ideas to come up with solutions to problems along the way.
	Positive Personal and Cultural Identity 
Identifying personal strengths and abilities: Students acknowledge their strengths and abilities, and they intentionally consider these as assets, helping them in all aspects of their lives. Students understand that they are unique and are a part of larger, and often multiple, communities. They explain how they are using their strengths and abilities in their families, their relationships, and their communities. 

Social Awareness and Responsibility 
Building Relationships: Students build and maintain diverse, positive peer and intergenerational relationships. They are aware and respectful of others’ needs and feelings and share their own in appropriate ways. They adjust their words and actions to care for their relationships. 
 
Contributing to community and caring for the environment - Students develop awareness of and take responsibility for their social, physical, and natural environments by working independently and collaboratively for the benefit of others, communities, and the environment. They are aware of the impact of their decisions, actions, and footprint. They advocate for and act to bring about positive change.






BIG IDEAS
(multiple subject areas for integrated unit)
	Social Studies
	Physical Health Education
	English Language Arts
	Applied Design, Skills, & Technology
	Science

	Healthy communities recognize and respect the diversity of individuals and care for the local environment.

 We shape the local environment, and the local environment shapes who we are and how we live.

Our rights, roles, and responsibilities are important for building strong communities.
	Learning about ourselves and others helps us develop a positive attitude and caring behaviours, which helps us build healthy relationships.

Knowing about our bodies and making healthy choices helps us look after ourselves.
	Stories and other texts
help us learn about ourselves
and our families.

Everyone has a unique story to share.

Through listening and speaking, we connect with others and share our world.
	Technologies are tools that extend human capabilities.




	Living things have features and behaviours that help them survive in their environment.

Observable patterns and cycles occur in the local sky and landscape.



LEARNING STANDARDS
	Curricular Competencies
	Content

	Social Studies:
· Explain the significance of personal or local events, objects, people, or places (significance)
· Recognize causes and consequences of events, decisions, or developments in their lives (cause and consequence)
· Explore different perspectives on people, places, issues, or events in their lives (perspective)
	
· Relationships between a community and its environment  
· Roles, rights, and responsibilities in the local community 
· Natural and human-made features of the local environment
· Characteristics of the local community that provide organization and meet the needs of the community
· Diverse cultures, backgrounds, and perspectives within the local and other communities

	Physical Health Education:
· Identify opportunities to make choices that contribute to health and well-being
· Recognize basic health information from a variety of sources
· Identify caring behaviours among classmates and within families
	
· Relationships between food, hydration, and health
· How to participate in different types of physical activities, including individual and dual activities, rhythmic activities, and games
· Caring behaviours in groups and families
· Reliable sources of health information

	English Language Arts:
· Use personal experience and knowledge to connect to stories and other texts to make meaning
· Engage actively as listeners, viewers, and readers, as appropriate, to develop understanding of self, identity, and community
· Show awareness of how story in First Peoples cultures connects people to family and community
	
· Strategies and processes
· Language features, structures, and conventions

	Applied Design, Skills, & Technology:
· Make a product using known procedures or through modelling of others
· Explore the use of simple, available tools and technologies to extend their capabilities
	
· Students are expected to use the learning standards for Curricular Competencies from Applied Design, Skills, and Technologies K-3 in combination with grade-level content from other areas of learning cross-curricular activities to develop foundational mindsets and skills in design thinking and making

	Science:
· Ask questions about familiar objects and events
· Experience and interpret the local environment
· Recognize First Peoples stories (including oral and written narratives), songs, and art, as ways to share knowledge
· Communicate observations and ideas using oral or written language, drawing, or role-play
	
· Behavioural adaptations of animals in the local environment
· Local First Peoples knowledge of the local landscape, plants and animals
· Local First Peoples understanding and use of seasonal rounds

	Careers:
· Work respectfully and constructively with others to achieve common goals
· Demonstrate effective work habits and organizational skills appropriate to their level of development

	Personal Development
· goal-setting strategies
· risk taking and its role in self-exploration
Connections to Community
· cultural and social awareness
· roles and responsibilities at home, at school, and in the local community
· jobs in the local community



Prerequisite Concepts and Skills: 
	For students to have an feeling that they are part of a community and that actions can have consequences either good or bad.



Teacher Preparation Required:
	Lesson #
	Teacher Preparation Required 
Indigenous Education Resource Helping teachers - Tina Lepine and Katie Taber SD83
[bookmark: _heading=h.sc60fuahgvmm]Be sure to be up date with current protocols in your region

	Lesson 1 
	Indigenous culture
· ROL The bridge DofS 2025 Story Reading SD 480p
· Print copies of the bridge for each (in files) 

	Lesson 2
	What makes us connected 
· Create a Promise Tree for display out of brown, black, & green coloured paper (big sheets)
· Have a copy of the book: Be a Good Ancestor by Leona Prince & Gabrielle Prince, Illustrated by Carla Joseph in the class to read from
· Be a Good Ancestor 🌄 (read aloud children's book)
· Print leaf templates(several in each type so students can choose which one they want) from 6 Free Fall Leaf Template Printables
· Print out footprints for hook from https://pngtree.com/freepng/footprint_646572.html


	Lesson 3
	What is a seasonal round
· Print the Secwépemc seasonal round poster: https://www.kamloops.ca/sites/default/files/2023-09/SUS_WestHighlandsInterpretiveSigns_60x30_Aug2023_WEB_SEASONAL-ROUNDS.pdf
· Have a copy of the book: A Dance Through the Seasons by Leona Prince & Illustrator Carla Joseph 
· Make template to hand out for Secwépemc words: sqlélten – Salmon, Tk’emlúps – Meeting of waters, Bear – kenkéknem, & tmicw - Land and K̓wsaltktnéws ne Secwepemcúl’ecw: SD 83 meaning "we are all connected (people, animals, sky, land, and water) on Secwépemc land". Secwépemc seasons: sllwélsten – Fall, s7istk - winter, sqepts - spring, & sexqélqeltemc - summer


	Lesson 4 
	What happens in the seasonal rounds?
· Seasonal round calendar to draw p.11 SeasonalRound_BLM.pdf
· large paper shopping bags 
· scissors 
· paint or crayons 
· Time-Lapse Video - See One Year in One Minute

	Lesson 5
	Elder fall prep
· Pictures of two seasons 
· Contact the Indigenous Support Worker (ISW) and/or District Indigenous Coordinator to contact a local Elder (by phone or in person with tobacco as a gift) at least a month out and remind the Elder the week before. 
· Drinks, snacks, and a comfortable chair for the Elder

	Lesson 6
	Changes and preparation
· Goodbye Autunm Hello Winter DC ROI - Acaiassistant MultidocVignette 6 18 VID 1920x1080 
· 8 copies of Sorting cards one in colour if possible: https://chatgpt.com/s/m_6973c152d5dc8191b9093369ce4f8b98


	Lesson 7
	What do Animal do in the fall
· Story of Grasshopper P.33 (Stsepekwlem E - Legends that teach)
· Take pic of grasshopper from book and put up on TV
· Animal cards on file : Bear – skwekwe̓p Salmon – sqlélten White tail deer – sukwtupsùps Beaver- sqlu7uwi moose – teniye rabbit – sqwyits squirrel - estsék coyote - sk’lep
· Clothes pins and pipe cleaners

	Lesson 8
	fall preparation: drying salmon: kulem te skec
· Pictures of two seasons (from a previous lesson)
· Cut salmon 
· AUTHENTIC INDIGENOUS SEAFOOD | The Stir maybe so students can taste authentic Indigenous food
· Check for food allergies/preferences
· Smoking Salmon video for traditional way
· dehydrator


	Lesson 9
	Balsam route – talk to serina lazar to get kit to introduce fall collections and get supplies to build balsam route don’t think I’ll have time for this…

	Lesson 10
	Hunting game – talk to jen sharp to get me a hunting game – ordered play in PE March 31, April 7, or April 10 



Cross-Curricular Connections:
	Students will explore Social Studies, Science, English Language Arts, Physical Health Education, and Applied Design, Skills, & Technologies.



Aboriginal Connections/ First Peoples Principles of Learning:
	This is a culturally responsive and sustaining pedagogy to introduce the grade one students to Indigenous knowledge, particularly in seasonal rounds. Indigenous books will be used, as well as land-base learning and oral assessment:
· Learning ultimately supports the well-being of the self, the family, the community, the land, the spirits, and the ancestors.
· Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on reciprocal relationships, and a sense of place).
· Learning involves recognizing the consequences of one‘s actions.
· Learning involves generational roles and responsibilities.
· Learning recognizes the role of Indigenous knowledge.
· Learning is embedded in memory, history, and story.
· Learning involves patience and time.
· Learning requires exploration of one‘s identity.
· Learning involves recognizing that some knowledge is sacred and only shared with permission and/or in certain situations.



Universal Design for Learning (UDL)
	· MULTIPLE MEANS OF REPRESENTATION 
· ROL Videos with closed-captioning available
· Vocabulary pre-loading
· Schema activation with discussion to ensure understanding
· Lessons build on each other to scaffold learning
· MULTIPLE MEANS OF ACTION AND EXPRESSION – we provide multiple means of action and expression in this unit in the following ways:
· Whole class and small group discussion
· Students will engage in informal and structured conversations
· Visual, written, and hands on ways to show their learning
· MULTIPLE MEANS OF ENGAGEMENT – we provide multiple means of engagement in this unit in the following ways: 
· Group discussions 
· Sharing circles 
· Self-reflection
· Using Indigenous learning methods



Differentiated Instruction (DI):
	· Students can use picture representation instead of writing 
· Students will have opportunities to work in groups to engage in and support further inquiry. 
· Students will have the option of scribing, if writing is a challenge. 
· Teacher and EAs will circulate while students are working in pairs, groups, and independently to provide one-to-one support



Overview of Lessons:

Lesson 1 – assembly march 30 so just talk about land acknowledgement then The Bridge April 1st  
	Name &Time (Minutes Allotted):
	Indigenous culture 45mins

	Learning Standards: Curricular Competencies
	· Recognize First Peoples stories (including oral and written narratives), songs, and art, as ways to share knowledge
· Communicate observations and ideas using oral or written language, drawing, or role-play
· Identify caring behaviours among classmates and within families
· Explain the significance of personal or local events, objects, people, or places (significance)
· Show awareness of how story in First Peoples cultures connects people to family and community


	Learning Standards: Content
	· the knowledge of First Peoples
· local First Peoples knowledge of the local landscape, plants and animals
· local First Peoples understanding and use of seasonal rounds
· caring behaviours in groups and families
· roles, rights, and responsibilities in the local community
· Strategies and processes

	Instructional Objectives
	I can model respective behaviour
I can choose and communicate orally knowledge learned form stories
I can see how story can connect people

	Assessment:
	Observation and conversation during reading and sharing circle

	Teaching Strategies:
	Multiple means of observation
Checking for understanding
Modelinggive me an 

	Materials:
	https://www.youtube.com/watch?v=zlIOMa0Vtgg 2:00 – 9:15
the bridge ROL DofS 2025 Story Reading SD 480p
The bridge printed for each student

	Lesson Activities:

	Introduction/Hook: 5mins
	What is a sharing circle https://www.youtube.com/watch?v=zlIOMa0Vtgg :Start at 1:55 stop at 9:24


	Body:
	Direct teaching 10mins:
· “Before we start, we take a moment to say thank you to the land we are on.” Say land acknowledgement: 

What is a land acknowledgement:
· A land acknowledgement is a way to say thank you and show respect to the people whose land we are on. The land we play and learn on has a long story. Indigenous peoples were here first and cared for the land so we can now share it with them.”
· “When we say a land acknowledgement, we are showing respect, kindness, and care for the land and the people connected to it. The land helps us. It gives us places to play, food to eat, water to drink, and air to breathe. When we thank the land, we promise to take care of it.”

Example:
· “If you visit someone’s house, you might say ‘thank you for letting me come over.’
A land acknowledgement is similar — we are saying thank you for sharing the land.”

“We are grateful to learn and play on the traditional land of the Secwepemc people.
We thank them for caring for this land and we promise to take care of it too.”

Can someone tell me a part of what a land acknowledgement is?

April 1:
Ask if anyone has seen this word (write Wytek) on the sign entering salmon arm or on any buildings. What does it mean?

Teach how to say 5mins:
· Wytek = welcome
· Add ho-hi-tep and say that means my name is
· Student repeat chorally and then say we will have a sharing circle and try to introduce ourselves in Secwepemcsin
· Tell students they can try to say it all or just WYTEK
Teacher models

The bridge 15 mins:
· Hand out the bridge and read together, stopping periodically to ask students to say word with me
· Put on the ROL
· Ask students with a thumbs up or down if they see if “I can see how story can connect people” 
· ask students with raised hands to explain how?



	Closure: 10 mins
	Sharing circle 
· Ask students to tell you rules about sharing circle assist with questions if necessary
· Say wytek and option to introducing self in secwepmc 
· say a connection they felt to the story.



Lesson 2 march 31st
	Name &Time (Minutes Allotted):
	What makes Us Connected   45 mins

	Learning Standards: Curricular Competencies
	· Recognize causes and consequences of events, decisions, or developments in their lives (cause and consequence)
· Explore different perspectives on people, places, issues, or events in their lives (perspective)
· Identify fair and unfair aspects of events, decisions, or actions in their lives and consider appropriate courses of action (ethical judgment)

	Learning Standards: Content
	· Relationships between a community and its environment
· How does your community depend on the local environment?
· What effects do the activities in your community have on the environment?
· Roles, rights, and responsibilities in the local community
· Natural and human-made features of the local environment

	Instructional Objectives:
	· Identify the main idea of the story & explain what it means to be a “good ancestor”
· Share an example of how their actions could affect others now or in the future

	Assessment:

	· Conversations during the book reading about each section (water, land, birds, fish, animals, neighbours, thoughts, words, feelings, & themselves)
· Offer a way that they can be a “good ancestor” to one of the  above things
· Share a way that their actions could affect the above things
· Observation of how the students reflect on how they can be a “good ancestor” in different ways/offering diverse ideas (i.e. When I go for a hike, I stay on the trail to prevent stepping on plants)
· Make a “leaf” drawing that shows how they can be a “good ancestor” to the land or animals (product)
· Conversations with the students about how they can be a “good ancestor” for future generations (i.e. If I turn off the tap while I brush my teeth, I will use less water)

	Teaching Strategies:
	· The leaves for the activity “Promise Tree” will be brought out only when needed
· Classroom procedures will be enforced
· The teacher will walk around the classroom offering positive praise, encouragement, and support where needed.
· UDL
· Inquiry-based

	[image: ]Materials:
	· Book “Be a Good Ancestor” by Leona Prince & Gabrielle Prince, Illustrated by Carla Joseph 
· Be a Good Ancestor 🌄 (read aloud children's book)
· Green paper leaves (cutouts) for students to draw on for the Promise Tree: 6 Free Fall Leaf Template Printables 
· Brown, black, & green coloured paper (big sheets) to build the Promise Tree for display 
· Paper footprints for hook:   https://pngtree.com/freepng/footprint_646572.html


	Lesson Activities:

	Introduction/Hook:
10 mins
	· Ask “What do you think it means to be an ancestor?” (A person that comes from others before them such as a grandparent).
· Next lay out footprints (short path of paper footprints), and ask “What if we left behind more than footprints? What else do we leave behind for others?”

	Body: 
30 mins




	· Show the book and mention how it talks about “The choices we make today affect people in the future”.
· Read the book “Be a Good Ancestor” by Leona Prince & Gabrielle Prince While reading, pause & ask open-ended questions to activate their past knowledge
· Students return to desk and design their leaf to create a promise tree: My promise to be a good ancestor.

	Closure:
5 mins
	· Students will present and explain their leaf and hand it in to the teacher to hang it on the tree. 



Lesson 3 April 2nd
	Name &Time (Minutes Allotted):
	What is a Seasonal Round?   45mins

	Learning Standards: Curricular Competencies
	· Use Social Studies inquiry processes and skills to ask questions; gather, interpret, and analyze ideas; and communicate findings and decisions
· Recognize causes and consequences of events, decisions, or developments in their lives (cause and consequence)
· Identify opportunities to make choices that contribute to health and well-being
· Identify opportunities to be physically active at school, at home, and in the community
· Use sources of information and prior knowledge to make meaning
· Use developmentally appropriate reading, listening, and viewing strategies to make meaning
· Show awareness of how story in First Peoples cultures connects people to family and community
· Plan and create a variety of communication forms for different purposes and audiences
· Observe objects and events in familiar contexts
· Ask questions about familiar objects and events
· Experience and interpret the local environment
· Recognize First Peoples stories (including oral and written narratives), songs, and art, as ways to share knowledge
· Communicate observations and ideas using oral or written language, drawing, or role-play

	Learning Standards: Content
	· Diverse cultures, backgrounds, and perspectives within the local and other communities
· Relationships between a community and its environment
· Relationships between food, hydration, and health
· How to participate in different types of physical activities, including individual and dual activities, rhythmic activities, and games

	Instructional Objectives:

	· SWBAT Recognize how the local Secwépemc People moved with the seasons as a nomadic community 
· SWBAT describe how the land and seasons influenced the daily lives of the Secwépemc People
· SWBAT Determine the season and offer a food source that was available in that season to the local Secwépemc People

	Assessment:

	· Conversations with the students to determine their understanding of the seasons and what the local Secwépemc People gathered for food at that time
· Discussions with the students about how the seasons affected the nomadic movement of the local Secwépemc People
· Ability to identify the seasons and offer a food source that would have been present that the local Secwépemc People could gather

	Teaching Strategies:
	· UDL
· Inquiry/ LBL
· Movement
· visuals
· Reminder of classroom proceedures

	Materials:

[image: ]

	· Book “A Dance Through the Seasons” by Leona Prince & Illustrated by Carla Joseph
· Template for Secwépemc words
· https://www.kamloops.ca/sites/default/files/2023-09/SUS_WestHighlandsInterpretiveSigns_60x30_Aug2023_WEB_SEASONAL-ROUNDS.pdf

	Lesson Activities:

	Introduction/Hook: 
15 min.


	
· Quick nature walk around the school yard to observe seasonal changes
· Ask questions such as: 
· “What do you do in each season?” 
· “How does nature change?” 
· “What kind of animals are around during the different seasons?”
· “What do you think the local Secwépemc People did in the winter for food?”

	Body:  

Read and discussion 15mins




















Activity 15 min 

	
a) Read the book: A Dance Through the Seasons by Leona       Prince
b) Explain about “seasonal rounds” relating to the Secwépemc      People and how the seasons traditionally helped them to determine where they live using the “seasonal round poster”
c) Local Connection: Secwepemc Nation and explain what the name means and why: Secwépemc means “the spread-out people”

Language connection: Introduce a few seasonal words in Secwepemctsín with pictures for a visual on template. Teacher will say once and then students will choral read.
· Bear – skwekwe̓p
· Salmon – sqlélten
· Land - tmicw
· Fall – sllwélsten
· Winter - s7istk
· Spring - sqepts
· Summer – sexqélqeltemc
· K̓wsaltktnéws ne Secwepemcúl’ecw: SD 83 meaning "we are all connected (people, animals, sky, land, and water) on Secwépemc land".

· Students will be put into small groups of 3 and act out a season that will be picked randomly.


	Closure:
5 min.
	
Follow-up Questions (examples):
· “How does each season help the next one?”
· “Why do Canada Geese fly in the sky in the fall?”
· Name the four seasons
· “How did the seasons influence how the local Secwépemc People migrated?”
· Name a food source animal that migrated in the local Secwépemc territory
· What did the local Secwépemc People gather:
· In fall?
· In winter?
· In spring?
· In summer?



Lesson 4 April 7th 
	Name &Time (Minutes Allotted):
	What happens in the seasonal rounds?

	Learning Standards: Curricular Competencies
	Art: 
· Explore artistic expressions of themselves and community through creative processes
Socials: 
· Explore different perspectives on people, places, issues, or events in their lives (perspective)
· Recognize causes and consequences of events, decisions, or developments in their lives (cause and consequence)
Science: 
· Ask questions about familiar objects and events
· Experience and interpret the local environment
ELA: 
· Engage actively as listeners, viewers, and readers, as appropriate, to develop understanding of self, identity, and community
· Show awareness of how story in First Peoples cultures connects people to family and community


	Learning Standards: Content
	elements in the arts
roles, rights, and responsibilities in the local community
the knowledge of First Peoples
Story/text
Strategies and processes


	Instructional Objectives
	SWBAT interpret the needs and effects of the seasonal round

	Assessment:
	Product of seasonal round calendar
Observation and conversation when designing and presenting clothing

	Teaching Strategies:
	Movement
Reminder of expectations and classroom procedures
Direct teaching with drawing to do in sync 
Working in groups 

	Materials:
	· Seasonal round calendar p.11 SeasonalRound_BLM.pdf
· Butcher paper or large paper shopping bags 
· scissors 
· paint or crayons 

	Lesson Activities:

	Introduction/Hook:
5mins
	Time-Lapse Video - See One Year in One Minute
A tree’s Feelings: 
Dramatize how a tree would “feel.” Students will be using large and small muscle movements (mouths are quiet) to move like a tree under the following conditions: 
• a gentle spring breeze 
• a violent autumn windstorm 
• pelting rain 
• a summer forest fire 
• having bare limbs in the winter 
• a squirrel running up its trunk 
• a bird nesting in its branches 
• a person climbing it 
• someone cutting it down

	Body: 30 mins
	Direct teaching 15 mins: hand out calendar and students listen and draw/colour. Pause during seasons if students need more time
Spring For First Nations, spring was a time of birth and renewal. The land was freed from winter, snow disappeared, and river, lake and sea ice gradually melted. In spring, various First Nations communities were able to hunt birds like geese and ducks, and large game animals, such as caribou, that migrated from southern locations to more northern environments to bear their young. These annual animal and fowl migrations provided vital food supplies. As plants, trees and herbs began to renew themselves after the winter cold, many First Nations harvested and gathered roots, new leaves, plants and bark for food and medicine. Many First Nations still do so today. 
Summer the seasons Summer was an important season for hunting and gathering food. First Nations harvested wild grasses, along with various berries, edible roots and herbs. For First Nations, the summer was a time of considerable activity. Many communities hunted large game animals for food, and as important sources of domestic and economic products. Hides produced clothing and footwear, ropes and babiche (lacing) for snowshoes. Animal horns were made into spoons and hand tools. Hair from animal skin served as stuffing in dolls, and balls for games. Sinew was used to make strings and lashes. First Nations used bones for scrapers, knives, spoons and ladles. They used hooves for ceremonies and dances. Many communities had a variety of techniques to catch large quantities of freshwater fish during the summer. Using nets, elaborate weirs and spears, First Nations caught quantities of fish that they usually dried in the sun for future consumption. One technique was to use a torch suspended from the bow of a canoe to attract fish and then spear them. Summer was also a time for collecting and harvesting. First Nations gathered and stored tree bark, tree roots, wild berries, nuts, fruit, edible plants and roots, herbs, mosses, shells, feathers and down. They also collected fungi and some ingredients for medicines and cures. Summer was also the time for games, entertainment and social gatherings. Many of these activities continue today 
Autumn Economic pursuits continued into the fall. Many First Nations moved to traditional sites and constructed dwellings to withstand the increasingly cold winds. They also still collected foodstuffs at this time. As days grew shorter, hunting and fishing activities waned and caches of dried meat and fish became more and more important. Many First Nations stored food in earth cellars that were either deep enough to resist freezing or sufficiently insulated to protect the food from the freezing cold. 
Winter Snow is and was an integral part of life for First Nations. First Nations people developed techniques for travelling on snow and using snow in many different ways. Snowshoes, toboggans and sleds were effective methods for snow travel invented and developed by First Nations and Inuit. Some First Nations constructed temporary Quinzees by piling snow into a large mound, allowing it to set and then scooping out a chamber big enough for one or several people. These structures provided insulation against extreme outdoor temperatures. Cold temperatures, heavy snowfalls and blizzards in the East, the Prairies and in the North, and long periods of uninterrupted heavy rains on the West Coast, threatened the survival of many First Nations families and communities. Long periods of darkness confined people to their dwellings, and increased the need for heating fuel. High-calorie foods were vital to ensure people produced enough body heat to withstand the cold winter temperatures. Despite winter’s hardships, this was also the time for some forms of socializing and entertainment. This was the time for stories. the seasons Of course, fresh food could still be found during the winter months. Some First Nations hunters used snowshoes to hunt large game animals such as caribou, deer and moose. Certain First Nations caught fish using nets or artificial lures that were lowered into the water through holes in the ice. In some parts of the country First Nations hunted winter birds such as ptarmigan, grouse and large owls, and smaller animals such as rabbits, beaver and lynx

Activity15 mins: Clothing — what we wear in different seasons
Many different kinds of animals were used to make the clothing worn by First Nations people: moose, deer, buffalo, elk, caribou and bear were often used. Rabbit fur, goose and duck down often provided insulation for clothing. Some First Nations used beaver hair and wolf hair as fringes in parkas and gloves to prevent freezing caused by moisture evaporation in extreme temperatures. In most cases, animal skins or hides used for clothing were scraped clean of hair and then tanned. Once tanned, the skins were transformed into leather from which clothing was produced. For winter outer wear, skins were not tanned but were treated and made into garments with the fur side turned in, for additional warmth and insulation.
· Ask the children what types of clothes they wear during the different seasons; for example, raincoat in the spring, shorts in the summer, parka in the winter. Now 
· Ask what their clothes are made out of and Ask them where they get their clothes.
· Divide the children into groups (if you have enough paper, each student can make his or her own coat). 
· Have each group design a simple coat from the paper
· Cut and colour

	Closure: 10mins
	Show your coat and explain what it is and when it is used.






Lesson 5 April 9th 
	Name &Time (Minutes Allotted):
	 Elder - Fall Preparation – sllwélsten       45mins

	Learning Standards: Curricular Competencies
	· Explore different perspectives on people, places, issues, or events in their lives (perspective)
· Identify caring behaviours among classmates and within families
· Identify and describe practices that promote mental well-being
· Engage actively as listeners, viewers, and readers, as appropriate, to develop understanding of self, identity, and community
· Show awareness of how story in First Peoples cultures connects people to family and community
· Observe objects and events in familiar contexts
· Recognize First Peoples stories (including oral and written narratives), songs, and art, as ways to share knowledge

	Learning Standards: Content
	· Relationships between a community and its environment
· Caring behaviours in groups and families
· Local First Peoples knowledge of the local landscape, plants and animals
· Local First Peoples understanding and use of seasonal rounds

	Instructional Objectives:

	· I can recognize what happens in nature in the fall
· I can identify Indigenous ways of knowing and being within their relations/respect for the environment and community

	Assessment:

	Assessment will be through observation and conversation
· Students will communicate things they notice in the fall
· Students will show respect and gratitude for the Elder

	Teaching Strategies:
	· Use of Indigenous teaching and learning strategies: Sharing circle
· Remind students of classroom procedures and expectations especially with respect to the elder

	Materials:
	· Drink, snacks, and a comfortable chair for the Elder


	Lesson Activities:

	Introduction/Hook:
10 min.
	· Show two pics, one of another season and one of Fall– sllwélsten.
· Ask “ What do you notice? Do you think one might show fall? What kinds of things do you see and do in fall?
· For fall, the Secwepemc people use the word sllwélsten: the time when the salmon return, and families gather food to prepare for the winter, smell the leaves decomposing, feel the cold air. Welcome the Knowledge keeper Camm

	Body: 
1. a) 30 min.

   
	Have KK come in to talk about the fall– sllwélsten  rounds and Indigenous relations/respect for the environment and community.

	Closure:
10 min.
	· Sharing Circle talk about what happens in the fall and how helping and sharing help build community.



Lesson 6 – Fall preparation 
	Name &Time (Minutes Allotted):
	Change and preparation

	Learning Standards: Curricular Competencies
	ELA 
· Use personal experience and knowledge to connect to stories and other texts to make meaning
Socials
· Recognize causes and consequences of events, decisions, or developments in their lives (cause and consequence)
Science
· Ask questions about familiar objects and events
· Communicate observations and ideas using oral or written language, drawing, or role-play
Career
· Work respectfully and constructively with others to achieve common goals
· Demonstrate effective work habits and organizational skills appropriate to their level of development


	Learning Standards: Content
	· Strategies and processes
· Relationships between a community and its environment  
· Diverse cultures, backgrounds, and perspectives within the local and other communities
· Behavioural adaptations of animals in the local environment
· Local First Peoples knowledge of the local landscape, plants and animals
· 

	Instructional Objectives
	SWBAT conclude How people get ready for winter

	Assessment:
	Observationm and conversation of hook and sorting game. picture

	Teaching Strategies:
	Movement
Activate schema
Direct teaching
Group work

	Materials:
	Goodbye Autunm Hello Winter DC ROI - Acaiassistant MultidocVignette 6 18 VID 1920x1080 
Sorting cards: https://chatgpt.com/s/m_6973c152d5dc8191b9093369ce4f8b98


	Lesson Activities:

	Introduction/Hook: 5mins
	Act It Out Freeze
· Call out a preparation:
· “Gathering food!”
· “Making warm clothes!”
· “Sharing food!”
· Students act it out
· Call “FREEZE” and ask:
“How does this help people in winter?

	Body:30 mins
	Direct Teaching:
Rutun on last lesson with elder
· What can we do to prepare for winter
· Notice shorter days
· Sound discussion: wind, leaves
If we didn’t have time for a sharing circle do here

Read/ show book goodbye Autunm

Activities:
· Divide class into groups of 3 
· Sorting: “use now / save for later”
· Students give back cards and return to desks for closure


	Closure: 10 mins
	Thumbs-Up Sorting Check
· Hold up a card
· Students respond:
· 👍 = helps get ready for winter
· ✋ = not for winter
· Ask one student to explain why




Lesson  April 8th 
	Name &Time 
	What do Animal do in the fall 45mins 

	Learning Standards: Curricular Competencies
	ADST
· Make a product using known procedures or through modelling of others
· Explore the use of simple, available tools and technologies to extend their capabilities
Career
· Work respectfully and constructively with others to achieve common goals
· Demonstrate effective work habits and organizational skills appropriate to their level of development
Science
· Ask questions about familiar objects and events Recognize First Peoples stories (including oral and written narratives), songs, and art, as ways to share knowledge
· Communicate observations and ideas using oral or written language, drawing, or role-play
Socials
· Explain the significance of personal or local events, objects, people, or places (significance)
Arts
· Explore artistic expressions of themselves and community through creative processes
ELA 
· Use personal experience and knowledge to connect to stories and other texts to make meaning	
· Engage actively as listeners, viewers, and readers, as appropriate, to develop understanding of self, identity, and community


	Learning Standards: Content
	· develop foundational mindsets and skills in design thinking and making
· Personal Development
· Connections to Community
· Behavioural adaptations of animals in the local environment
· Local First Peoples knowledge of the local landscape, plants and animals
· Strategies and processes

	Instructional Objectives
	· Recognize what happens in nature in the fall


	Assessment:
	SWBAT decide what humans and animals do to prepare for the winter

	Teaching Strategies:
	Short story
Movement/ drama activity
Full circle activating schema and adding new learning with venn diagram

	Materials:
	· Story of Grasshopper P.33 (Stsepekwlem E - Legends that teach)
· Clothes pins
· Marker
· Pipe cleaner (yellow, green)

	Lesson Activities:

	Introduction/Hook:
5 mins
	Read/show pic of Story of Grasshopper and discuss how do animals get ready for the season after fall – sllwélsten (winter, s7istk)



	Body:
5-10 mins

5 mins


20 mins
	Direct teaching
· discuss animal preparing while showing cards: Bear – skwekwe̓p Salmon – sqlélten White tail deer – sukwtupsùps beaver - sqlu7uwi moose – teniye rabbit – sqwyits squirrel - estsék coyote - sk’lep

Discussion

 What is the main problem in the story? 
· Grasshopper didn’t help so he was hungry 
What was the consequence for grasshopper? 
· He had no food, if he wanted to eat, he should have helped, he was hungry 
Did the Salmon People make grasshopper help? 
· No, they just let him face the consequences 
What are the lessons in the story? 
· All the community members have a responsibility to harvest and prepare for the winter, 
· sometimes you have to do things that you don’t want to because they are important, 
· and someone is counting on you, the consequences of not helping - actions have consequences 
What did the Old Ones say about grasshopper? 
· He called him lazy and thoughtless 
What ecological knowledge does the story teach us about grasshoppers? 
· Grasshoppers lay eggs in the soil. 
· The eggs overwinter in pods of 20-30 eggs. 
· The pods are resilient to cold and drying. 
· The eggs hatch in May-June to feed and grow. 
· The grasshoppers shed their skins in order to grow. 
· Only adults can fly and reproduce. 
· The females lay the eggs then die as it gets cold.
· 
Make grashoppers



	Closure: 5 mins
	Change if do grasshoppers
Have students fill out a Venn diagram: Animals & People
Teacher will write up words on board and students place them and or draw where they see fit.
Migration, hibernation, adapt, getting supplies, growing fur coats, put on clothing, insulate house, …





Lesson 8 April 10th 
	Name &Time (Minutes Allotted):
	Continue fall preparation: drying salmon: kulem te skec

	Learning Standards: Curricular Competencies
	Social Studies:
· Explain the significance of personal or local events, objects, people, or places (significance)
· Recognize causes and consequences of events, decisions, or developments in their lives (cause and consequence)
Physical Health Education:
· Identify opportunities to make choices that contribute to health and well-being
Applied Design, Skills, & Technology:
· Make a product using known procedures or through modelling of others
· Explore the use of simple, available tools and technologies to extend their capabilities
Science:
· Ask questions about familiar objects and events
· Experience and interpret the local environment
Careers:
· Work respectfully and constructively with others to achieve common goals


	Learning Standards: Content
	Social studies
· Relationships between a community and its environment  
· Diverse cultures, backgrounds, and perspectives within the local and other communities
PE 
· Caring behaviours in groups and families
· Reliable sources of health information
ADST
· develop foundational mindsets and skills in design thinking and making
Science
· Local First Peoples knowledge of the local landscape, plants and animals
Careers
· Connections to Community

	Instructional Objectives
	· SWBAT Identify Indigenous ways of knowing and being within their relations/respect for the environment and community
· SWBAT Engage in the process of drying salmon to preserve the food for the winter months

	Assessment:
	· Observation and conversation of students participate in the process of drying salmon

	Teaching Strategies:
	· Inquiry-based 
· Experiential learning
· Self-reflection
· UDL


	Materials:
	· Pictures of 2 seasons including fall (from last lesson)
· Dehydrator
· Salmon sliced into thin pieces
· Back up candied salmon for children to taste AUTHENTIC INDIGENOUS SEAFOOD | The Stir


	Lesson Activities:

	Introduction/Hook:
	Smoking Salmon and Preserving Tradition

	Body:
	Direct teaching
· Explain how traditionally Salmon – sqlélten was dried and smoked in the gall to preserve for winter months
· Explain how we are going to try drying salmon however we can’t do it the traditional way. We will take these small pieces of salmon and season them then. And place them on parchment paper on the pieces of the dehydrator (show and model)
· We are going to use a tool called a dehydrator. It is similar to the traditional way of smoking however the taste is very different as the smoke adds a different flavor. 

Activity
· take students to do dehydration. 
· Divide into groups of 3-5
· Remind students of classroom procedures 
· Students will season and put salmon on parchment paper on dehydrator piece
· When finished, hands up and I will take the dehydrator piece and give a piece of AUTHENTIC INDIGENOUS SEAFOOD | The Stir to sample.


	Closure:
	“Pass the Salmon” Circle
· Sit in a circle with a paper salmon or small token
· Pass it around and each student says one thing they learned about Indigenous relations/respect for the environment and community






Resources
	1.ROL The bridge DofS 2025 Story Reading SD 480p
Print copies of the bridge for each (in files) British Columbia Curriculum: https://curriculum.gov.bc.ca/
2.Lesson 1: Be a Good Ancestor by Leona Prince & Gabrielle Prince, Illustrated by Carla Joseph
Be a Good Ancestor 🌄 (read aloud children's book)
3.A Dance Through the Seasons by Leona Prince, Illustrated by Carla Joseph
Free printable leaf templates for activity for lesson 1: 6 Free Fall Leaf Template Printables
Footprints for hook in lesson 1: https://pngtree.com/freepng/footprint_646572.html
The City of Kamloops Secwépemc Seasonal Rounds poster: chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://www.kamloops.ca/sites/default/files/2023-09/SUS_WestHighlandsInterpretiveSigns_60x30_Aug2023_WEB_SEASONAL-ROUNDS.pdf
FirstVoices Secwépemc language translator for lesson 2: https://www.firstvoices.com/secwepemc
Four Season Sorting Game for lesson 2: https://www.teacherspayteachers.com/Product/Four-Season-Sorting-Game-Cooperative-Play-to-Learn-the-Seasons-9621996
Indigenous Education Resource Helping teachers - Tina Lepine and Katie Taber SD83
Story of Grasshopper P.33-36 (Stsepekwlem E - Legends that teach)
AUTHENTIC INDIGENOUS SEAFOOD | The Stir taste authentic
Smoking Salmon video for traditional way
Lesson 4 The Learning Circle, ages 4-7 calendar SeasonalRound_BLM.pdf



Extensions to Unit
	Science/Social Studies: Continue the seasonal rounds by diving deeper and into other seasons and add in other aspects such as how the local animals prepare for the winter.



Reflections and Revisions
	Each lesson in this mini unit plan reflects culturally responsive components and activities that we have carefully reflected upon and then chosen to be included as they touch on aspects of the local Secwépemc ways of knowing and being. We have incorporated a variety of ideas within the lesson plans that build upon each other but more lesson plans can also easily be added if the unit were to be expanded past the three. Local Secwépemc details were chosen carefully to avoid appropriation to the best of our knowledge and we have tried to ensure that the lesson plans are culturally respectful.
Within the lesson plans, assessment in the form of conversation and observation are utilized to help guide the lessons orally, and assess students' learning in a culturally appropriate way. By doing assessment in these ways, it will benefit all students by offering alternative ways for them to show their learning. These assessments will indicate what the students have absorbed throughout the lessons, but also find out what they still wonder or have questions about. This unit will offer a wider range of seeing where students are in their learning, what they have learned, and how we, as teachers, present the material (i.e. Do the students understand and gain knowledge of what I was trying to get them to learn as a teacher or do I need to revisit it?).
In lesson 1, students will have the opportunity to share their thoughts on how they can be a good ancestor in writing and/or by drawing their idea on a leaf template, colouring it, and then placing it on a collective class tree. By doing this activity, students can visually see that they are a part of a larger community and that shows although the leaves are all different, every one is important to make a whole cohesive group.
In lesson 2, students will have a choice on how to demonstrate their learning about the changes of the seasons and other details that go along with them. Learning about the seasons through written, verbal, and pictorial flash cards, will help students associate Secwépemc words to a season or animal. Exposure to the Secwépemc language in these multiple ways, will cater to the different students specific learning strengths. This lesson plan also helps with inclusion by offering alternative ways to show self-expression making everyone feel like they are a part of the classroom community.
In lesson 3, students will get a firsthand experience preparing and drying salmon for preservation. This experiential learning is culturally aligned with Indigenous peoples (including the Secwépemc peoples), with hope that an Elder will be able to come and share their knowledge. If an Elder or knowledge keeper is not available, there is a video link provided to show the students that portrays an Indigenous woman from the Neskonlith reserve, detailing how to prepare, dry, and smoke salmon in the traditional way.
To engage Elders, we would contact the school’s Aboriginal Education Worker (AEW) and District Coordinator of Aboriginal Education to make connections with a local Elder (by phone or in person with tobacco) at least a month ahead. If the Elder agrees to come in for the salmon processing, we would give a reminder to the Elder in advance the week before. We will check with the local Secwépemc band to ensure current protocols are being followed so that the Elder has a welcoming experience while being culturally appropriate and respectful. We would have drinks and snacks for the Elder along with an accessible, comfortable area for them to sit and relax. 
[bookmark: _heading=h.klhyhnylnyfv]With an anticipated challenge of cultural appropriation in these lesson plans, the goal of this unit plan is to appreciate the Secwépemc culture by honouring its traditions and heritage. Bringing in an Elder to help with salmon processing is part of this so that the students can learn firsthand from them as to how important the salmon are to the Secwépemc people but also so they can explain the cultural heritage that is tied to them, how they were caught, processed, and prepared for food. Without an Elder present for this, the video is authentic and will give the students the cultural background upon which the salmon is processed. The teacher can then add visual and tangible assistance in the form of presenting actual salmon in the different phases of processing so that students can see, smell, and even taste the fish, bringing the experience to life (authentic).

In the first two lessons, books used to base the lessons upon are written by Indigenous authors in British Columbia (Burns Lake). As stated in the First Peoples Principles of Learning, some knowledge is sacred and only shared with permission and/or in certain situations. Using the authentically written books will start off conversations about Indigenous Ways of Being without teaching something that is not culturally appropriate for us to do. The first lesson plan is based on respect for the land, nature, and animals. By utilizing the book as a reference and then building upon those ideas, allows us to get students thinking about what they could do to be a good ancestor for those things. Lesson 2 builds into seasonal rounds based on food supplies so by utilizing the book as a reference, students can delve into the seasons, what is different about them, and what animals are present during them. It allows the students to activate prior knowledge about their surroundings and really get familiar with what food sources would be available in the different seasons. This could lead into more topics later by expanding on migration, hibernation, food processing, events, other uses of materials such as animal skins, and much more. Learning the seasons and the basic knowledge of what each of them entails, can open a lot of exploration into alternate areas of learning and the curriculum. 

To help avoid cultural appropriation, we, as teachers, should always consult our district and/or school’s Indigenous education team to ensure we are following current local Secwépemc protocols. When non-Indigenous educators assume they fully understand Indigenous cultures without consulting appropriate Knowledge Keepers, they risk sharing inaccurate or non-authentic information. This could cause harm and trauma to students. Rather, teachers should continuously seek guidance from Knowledge Keepers, Elders, Indigenous education staff, colleagues with experience, and remain open to ongoing learning and relationship-building throughout their careers.
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